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• SD36 Teacher - 6 Years
• English Grades 8-12
• Masters in Educational Leadership (SFU)

– Focus on Assessment 
• Tamanawis English Department Leader 
• SETA (Surrey English Teachers’ Association) Vice 

President
• Practicing gradeless assessment for 6 years 



Grades Assessment 

A way for educators to evaluate each individual 
student’s performance and learning.

Grading can include letter grades, percentages 
and pass/fail. 

Grades can be attached to physical activities 
like writing assignments, lab work, projects, 

reports and tests. 

Grades should be a major source of data when 
evaluating student progress.

If a child consistently gets B’s in math, the 
grading model would tell that child’s teacher 

that the student is learning successfully.

A ruler to measure student learning often 
includes analyzing grades. 

Assessment looks past grade averages and 
examines individual areas of strength and 

weakness. 

If a child always misses all the math problems 
that concern algebra, then there is a deficit in 

his or her education.

Assessment would identify that deficit, while a 
system of evaluation based purely on grades 

would not.



Benefits 
Grades Assessment 

• Grades are easily understood by 
students and their parents

• Grades can be measured 
objectively since they are usually 
based on measurable data

• Grades can give students concrete 
goals to aim for when they assess 
their own progress

• Student involvement in the 
evaluation process

• Individualized goals for measuring 
success

• Less paperwork and more time 
with students

Which is most beneficial to our students’ learning?



Finland 

I. Top 10% of applicants accepted into teaching -master’s degrees
II. Class sizes is limited to 20 
III. Preschool years focused on  Formative assessment
IV. Students begin school at age of 7
V. 4 hours of instructional time
VI. Finnish schools do not rank students
VII. Holistic teaching environment strives for equity over excellence.
VIII.No standardized tests 
IX. Formative tracking of student learning 
X. One standardized test at age of 16 -PISA – (Programme for 

International Student Assessment) 
XI. Top 5% of most effective educational systems
XII. Portfolio based learning that follows students throughout their 

education



Why I Do Not Give Grades



Grades as Motivators: Alfie Kohn writes in The 
Trouble with Rubrics:
“Research shows three reliable effects when 
students are graded: They tend to think less 
deeply, avoid taking risks, and lose interest in the 
learning itself.”

– Grades do motivate, but they don't motivate the 
kinds of experiences that can happen in a learning 
environment. I.e. the process of learning. 



• John Holt writes in Instead of Education
"[Competitive schooling, grades, and credentials] 
seem to me the most authoritarian and dangerous 
of all the social inventions." 

– Grades are currency for a capitalist system that 
reduces teaching and learning to a mere transaction

• Agency, dialogue and self-actualization are not 
possible in a hierarchical system 
– Pits teachers against students and encourages 

competition by ranking students against one another 
– The (not so new) BC curriculum does not fit this form 

of grading



What Do I Want From Students?

• I want students to be focused on their learning
• I want students to realize their learning is shaped 

by process and growth and not a product 
– product is not the goal but the process is

• I want students to be self aware of their learning 
• I want students to build a genuine interest in 

learning without labeling
• I want students to ask questions about learning 



More Literature & My Two Cents 

I. Autonomy – The desire to be self-
directed

II. Mastery – The urge to get better at 
something

III. Purpose – The idea that what is being 
done has meaning

The work of a teacher is to help students find the value and joy 
out of what they learn. (My Two Cents)

Daniel Pink’s book Drive, suggests three things that motivate 
someone to learn:



Alfie Kohn argues in his article From Degrading to De-grading 
that grades . . . 

I. reduce students’ interest in the learning itself.
II. reduce students’ preference for challenging tasks.
III. reduce the quality of students’ thinking.
IV. aren’t valid, reliable, or objective.
V. distort the curriculum.
VI. waste a lot of time that could be spent on learning.
VII. encourage cheating.
VIII. spoil teachers’ relationships with students.
IX. spoil students’ relationships with each other.

Grades will not lead to Autonomy, Mastery or Purpose (My Two Cents) 



In Ruth Butler’s article Enhancing and Undermining 
Intrinsic Motivation she studied the effect of different 
forms of assessment on student performance:

I. only comments
II. comments and grades
III. only grades 

Findings: students who received only comments 
consistently outperformed the other two groups. 



Butler suggested: 
I. Students who received comments only were 

more engaged in the task and viewed the 
work as either a success or failure. 

• They could work on problems and they had the power 
to correct them 

II. Students who received a grade were more 
ego driven and saw success and failure as a 
reflection of themselves. 

• This is dangerous as it relates to anxiety and poor self 
esteem. It signifies for the student that their learning 
has come to an end and labels them. 



Start By Trusting Your Students 



My Classroom 



The Set Up

• Seating promotes choices
• Shapes, groups and sizes. 

• Two week seating arrangements 
• Weekly expectations throughout the semester support 

structure and independent learning 
• Monday: Discussions 
• Tuesdays: Silent Reading & Instructional Teaching
• Wednesday: Quick Writes/ Journals
• Thursday: Silent Reading & Instructional Teaching
• Friday: Podcasts or TV Series or Work Period

– Dedicated time for the above is usually 30- 35 minutes- leaving the rest of the 
block for instructional teaching and spontaneity 







Types of Assessment 

Rubrics:
• Full scale rubrics are great for summative 

assessment 

• When they're given in advance to students, 
rubrics are likely to close down possibility by 
encouraging students to work toward an overly 
prescribed notion of “excellence.”



Self- Assessment:

• Student involvement in the evaluation process

• Individualized goals for measuring success

• Less paperwork and more time with students

• Helps students stay involved, motivated and encourages self-
reflection and responsibility for their learning.

• Teacher should set clear expectations for student 
performance. Give them practice assessing themselves and 
feedback. 

• Metacognition is a practical skill that cuts across disciplines.



Peer Assessment:

• A collaborative learning technique, students evaluate 
their peers’ work and have their work evaluated by 
peers. 

• Gives students feedback on the quality of their work, 
often with ideas and strategies for improvement. 

• Evaluating peers’ work can enhance the evaluators’ own 
learning and self-confidence.

• To give effective, valid and reliable feedback to peers, 
students need clear guidelines and training on 
assessment criteria, and practice with examples.



Conferencing:

• Works during formative and summative stages

• A quick conversation to see which areas need to 
be readdressed to ensure success. 

• Coach students to grasp new concepts and record 
data to help identify which students need 
additional support.

• A powerful way for students to reflect on their 
work and negotiate final grades on assignments. 



Portfolios:

• Conscious effort by a student to generate quality output, 
developing sense of responsibility.

• Critical thinking skills, creative assessment, selectivity and 
reflective analysis are also enhanced. 

• Student anxiety on taking examinations is reduced. 

• Information on student experiences, work participation and work 
satisfaction can also be gathered.

• Individual learning styles are acknowledged 

• Competencies and goals, and development of feedbacks are 
enriched.



Minimal Grading

• In Grading Student Writing: Making it Simpler, Fairer, 
Clearer by Peter Elbow describes “minimal grading,” 
using a scale with only one, two, or three levels instead 
of giving students grades like 97%, 18/20, or A-/B+

• Scales with too many gradations make it difficult for 
teachers to determine grades and even more difficult 
for students to interpret them. 

• Moving away from student work as a thing to be 
“collected,” creates intrinsic motivation to do the work 
of a course.



Reflection Letters

• Students describe their learning and how their 
work evolves over the term. 

• Including work they don't otherwise turn in. 
(Formative)

• Chance to explicitly review competences and 
have students evaluate their progress.  



✔ ✗
Students put in more effort throughout the 
course 

Subjective assessment – Teachers need to be 
confident 

Chance to recover from poor performance Feasibility- instructional time

Holds students accountable for their learning Dedicate time to setting up your classroom 

Forces students to talk about their learning not 
their grades 

Students need to be well versed in self 
assessment and expectations (2 weeks)

Less marking for teachers Less is more – teachers may have to cut down 
assignments

Higher performance on summative assessment Students and teachers need to be well versed 
with curriculum language

Student progress much easier to track and 
feedback about learning is more explicit 

No need for “I” days. 

Builds stronger teachers-student relationships 

Builds confidence within and between



Language & Proficiency Scale 

Consistent language must be used when communicating with students



First Two Weeks 
Understanding the course:
• Expectations 
• Structure 
• Assessment 

– Activities to dissect language 
• Define what the proficiency scale means (Group Activity)
• Identify levels of the scale with student examples (Group Activity) 

– Continue with this throughout the semester 
• Define the difference between formative and summative assessment

Competencies (Curricular & Core)
– Activities to dissect language 

• Define what each means, what it looks like in the classroom 



Introduction Reflection 

Students write a 1 page reflection about themselves addressing 
the following topics below. Students use the language they 
have learned the past two weeks in their response. 

*Writing Sample 

I. Personal Information 
II. Comprehending and Connecting Competencies 
III. Creating and Communicating Competencies 
IV. Core Competencies 
V. Closing thoughts 



Reflections

Students write self-reflections 2 - 3 times 
throughout the term. 

– Helps develop the ability for metacognitive work
– What students write to me in self-reflections and self-

evaluations is profoundly different from the kinds of 
interactions we would have in a purely transactional 
system. 

– My view of students as complex and deeply 
committed to their education is fueled by the 
thousands of self-reflection letters I've read 
throughout my career.





Formative VS Summative 
Formative: For Learning 

– Verbal or Written feedback from teacher or peer
– Self Assessment (Single Point Rubric or Reflection Questions)
– Generalized classroom observations
– Formative assessment is only effective if its followed up on

– Ie. Have student provide proof of the applied feedback before moving forward
– Check Mark Scale:   [−] [✓−] [✓] [✓+]

Summative: For Evaluation 
• Rubric is used to communicate skill level and achievement
• Proficiency Scale is highlighted 

60% Formative and 40% Summative 



Log Sheet 
• 3 minutes at the end of 

every block, students 
fill it out with the 
teacher

• 23 Curricular Competencies in English – Summative assessment is NOT possible 
for each, more than once. Thus formative assessments are crucial and students 
can use them to demonstrate skills. 



Formative: The Single Point Rubric 

I. Must include the Criteria Category + Competency 
Category 

I. Proficient column which includes curricular 
competencies turned into “I can statements”

• You must be clear on the terms you use to 
describe proficiency – they must be the 
same for all skills

II. Room to provide evidence 









Summative: Rubric 

• Highlight skill level 
• Limited /no written feedback
• Includes students self reflection  

• Assessment includes proficiency scale 
indicator anywhere between Emerging to 
Extending
– You may have students inbetween categories such 

as Proficient + 





Interim Report 



Interim Progress Reflection (Answer the following questions in full sentences and 
with specific examples)

1) Curricular Competencies that I demonstrate proficiency in are (provide specific 
examples and explain why you believe you are proficient):

1) A Curricular Competency that I am still developing is (provide a specific example 
and explain how you will improve): 

1) Core Competencies I am proud of are (provide specific examples and explain why 
you are proud):

1) A Core Competency I am still developing is (provide a specific example and explain 
how you will improve):

1) Reflect on the work habit you have received. Why do you think you received this 
and what can you do to maintain or improve it (explain why and provide a plan of 
action): 

1) What I plan to do to maintain or improve my learning is:



Midterm Reports 
I. Completed by students 
II. 10 Minute conference with each student
III. Organic Conversation about the following: 

• Curricular Competency Progress
– Strengths and Weakness – explicit references to curricular competencies 

• Core Competencies – demonstrated and working on 
• What is expected moving forward 

– Student verbalizes- teacher records 

IV. Notes recorded by teacher – turned into comments on report 
card

V. Holistic progress recorded by teacher and student based on the 
proficiency scale. Anywhere between Emerging to Exemplary 

• Teacher shades in scale on student report 
VI. Reports must be signed and brought back









Final Reporting & Conferencing

Includes:
I. Final Reflection Letter – “Copy Cat” of Intro 

Reflection 
II. Completed Portfolio Evidence 
III. Completed Final Report 
IV. 10-15 Minute Conference 



Portfolio Evidence 

I. Students fill this out during midterms and 
final evaluations 

II. 3 pieces of evidence for each competency
I. This can be both summative and formative 
II. If a student chooses a formative assessment they may only 

include one per competency and it must be approved by  
the teacher

III. For credit to be given for the competency 
students must show a minimum of two 
consistent evaluations for that competency 



Total of 5 Criteria 
Categories: One 
section for each.



Final Report 

• Students complete it 
• Used during the conference to determine final 

grade 















• The students never see this.

• A percentage range is presented when an agreement of 
proficiency is reached.

• The student decides on the level of proficiency and then a 
discussion takes place about an accurate reflection of learning.



Literature 
• Drive -Daniel Pink’s
• “From Degrading to De-grading” - Alfie Kohn
• “The Trouble With Rubrics” – Alfie Kohan
• “Instead of Education” - John Holt 
• “Enhancing and Undermining Intrinsic Motivation” - Ruth Butler
• Hacking Assessment: 10 Ways to Go Gradeless in a Traditional 

School – Starr Sackstein
• Rethinking Letter Grades- Caren Cameron and Kathleen Gregory
• The Formative Assessment Action Plan: practical Steps to More 

Successful Teaching and Learning- Nancy Frey and Douglas Fisher
• It’s all about thinking ... Faye Brownlie and Leyton Schnellert
• “Grading Student Writing: Making it Simpler, Fairer, Clearer” - Peter 

Elbow 
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