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Land Acknowledgement

| would like to acknowledge that | am presenting today, and have
the privilege to live, work, and play on the shared traditional and
unceded territories of Katzie First Nation. | welcome and recognize
all of the First Nations, Métis, and Inuit attendees, students, and
families here today as well as in our schools and community. | also
would like to welcome and recognize the many different cultures
that are represented here today, in our schools, and in our

communities.



| teach English 8,9,10 this year, but have experience in 8 through 12

Since starting teaching in 2014, I've also taught FSL 8 & 10, and ELL at the high
school level, worked as an elementary support teacher, a K/1 collaboration
teacher, and a music teacher.

| am the Department Head at Pitt Meadows Secondary, a Grade 8-12 high school
in the Fraser Valley, School District 42

| am passionate about inclusion and bringing a love of literature and reading to
all students

You can find me on Twitter: @MissWard19

Email; kristie_ ward@sd42.ca



Some Information for OQur Time

Togetherss

| respect your decision to have your camera on or off; please do what makes you most
comfortable

Please ensure your mic is muted until it is required

| have a co-host who is helping me to moderate the chat. Please feel free to post
questions, or connect with one another through the chat feature. | will answer questions
as they come up, but will also stop from time to time for dedicated Q&A time

At the end of the presentation, | will give you some time to think about your own
courses/classes and how you could include some creative summatives into your
practice as we know if we don't use an idea right away, sometimes you lose it.

| will give BCTELA my slides to put on their site afterwards, with some of the student
exemplars etc. removed for privacy reasons. | do ask that if you use wording from
assignments, etc. that you credit the source.



Learning Intentions

To understand the rationale behind
offering creative and accessible
summatives

To understand how to plan summatives
that are accessible to all learners

To see examples of a variety of
creative/accessible summatives and
how they work in practice

To have time to plan for a
creative/accessible summative in your
own classroom context




Qur Classrooms Are Diverse

EVERYBODY
As Shelley Moore poignantly notes in her book One Without the Other GEﬁIAUS
(2016), “we are no longer living in the Industrial Revolution; this is the o

215t century — where we need To value the strengths rather than the BUT IF YOU

deficits in learning. [...] What can [our students] contribute because of ,.i‘.’,"g&.‘i‘,s
their diverse and unique expertise¢” (p. 4-5). Tgscl‘:li.llua
She states further that “We are all diverse, all of us. We all have A TREE,
strengths, we all have stretches, and we all need to get better at LA
something. The difference in teaching to diversity, however, is that we

don’t start with our deficits; we start with our strengths” (p. 5-6). LIFE
The kids in our classrooms all come with a unique set of talents, BELIEVING
experiences, and abilities and by providing a variety of different THAT IT IS
summative assessments, beyond just the traditional writing tasks STUPID.
associated with Language Arts, we are able to leverage the diversity in a5

our classrooms to create amazing learning opportunities

Reference: Moore, Shelley, and Leyton Schnellert. One without the Other: Stories of Unity through Diversity and Inclusion, Portage & Main Press, Winnipeg,
MB, Canada, 2016.



Qur Classrooms Are Diverse

Creating diverse assessments also ensures all sftudents have access points to showing their
learning.

Sometimes, people will ask me if these kinds of assessments will create more work for them. My answer is
this: it's not more worl, but it is different work (something | learned from an opportunity to work with Shelley
Moore in my classroom). And while it might seem to be a bit more labour intensive at the front end, it's WAY

less labour intensive at the back end.

If you think about it, if you plan an assessment that has an access point for all learners, then you do not have to spend
the time adapting for individual students. This is because the adaptations are built in fo the assessment, rather than
being added on to the assessment. Students choose the type of assessment that works for them, so they don’t need to

change the assessment to work for them.

Plus, unlike a stack of essays or paragraphs, assessments that honour the diversity in your room and student
choice are often WAY more fun to mark.

It also helps students to develop their own independence and agency in their learning, setting
them up to be life long learners, by giving them choice. It shows them they are a valuable
participant in the learning process and makes them active, rather than passive, in the process of
their learning. And, ultimately, at the end of the day, who knows a student better and what will

work for them better than the student themselves?



Curricular Competencies

Our English Language Arts Curriculum
is also extremely supportive of creating
diverse and accessible assessments

| am not saying that formal, structured
writing isn't important in the English
classroom, because it definitely is, but
it isn’t the ONLY way to assess student
learning. Some of the assessments I'll
show you today are writing based, but
there are ways to make the writing
more accessible.

\%orm, written, visual, and digital texts, 3tudents are expected individually and collaboratively to be

able to:

Comprehend and connect (reading, listening, viewing)

.

-
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Access information and ideas for diverse purposes and from a variety of sources and evaluate
their relevance, accuracy, and reliability

Apply appropriate strategies to comprehend written, oral, and visual texts, guide inquiry, and
extend thinking

Synthesize ideas from a variety of sources to build understanding

Recognize and appreciate how different features, forms, and genres of texts reflect different
purposes, audiences, and messages

Tiink critically, creatively, and reflectively to explore ideas within, between, and beyond texts
Recognize and identify the role ; ; ntexts, values, and
perspectives in texts

Recognize how language 5 S PeTrSoial; 808 3 Itural identity

Zonstruct meaningful personal connections between self, text, and world

aspond to text in personal, creative, and critical ways
Explain how literary eiemenis; ie 55,6 gvices enhance and shape meaning
Recognize an increasing range of text structures and how they contribute to meaning

Recognize and appreciate the role of story, narrative, and oral tradition in expressing First Peoples
perspectives, values, beliefs, and points of view

Develop an awareness of the diversity within and across First Peoples societies represented
in texts

Recognize the influence of place in First Peoples and other Canadian texts




The Curriculum Supports It

Our English Language Arts Curriculum

is also extremely supportive of creating
: : « Create and ccmmunicam
diverse and accessible assessments «—Exchange ideas and viewpoints to build shared understanding and extend thinking ———

| am not saying that formal, structured 'Wsesw plan, develop, and create EW
- T . ' . ional texts for a variety of purposes and audiences

W”ng Isn’t Impor’ron.’r IN Th.e. Eﬂg!lSh * Assess and refine texts to improve their clarity, effectiveness, and impact according to purpose,

classroom, because it definitely is, but audience, and message

oy o 7 + Use an increasing repertoire of conventions of Canadian spelling, grammar, and punctuation
it isn tfhe ONLY way to assess sfude’nf + seand experiment with oral storytelling proEEsses-
learning. Some of the assessments I'll Select and use appropriate features, forms, and genres according to audience, purpose,

show you today are writing based, but and message

There are Wavs TO moke ’rhe Wl’iﬂﬂ « <ranstorm ideas and information to create original texts ——
.y g . Wopinion and support it with credible eﬁﬂ'é‘nt:b
more accessible.

« text/textst and texts are generic terms referring to all forms of oral, written, visual, and digital communicatit)D H P H
= oral lm Text has a very broad definition. We know this in the

— Written texts include novels, articles, and short stories. <:| texts that we choose for students to analyze, but

— Visual texts include posters, photographs, and other images. : .
— Digital texts include electronic forms of all the above. sometimes fo rg etitcan apply to the types of text

— Oral, written, and visual elements can be combined (e.g., in dramatic presentations, graphic novels, films, web pages, advertisements). students can create to show their lea rning_

Curricular Competencies




How Do YOouU RiEHRSS -

Really, planning is the same as any assessment: start with the end in mind (backwards
design) and what curricular competency/competencies you are trying to assess.

Next, consider who your learners are in your classroom. What strengths and stretches do
they havee

Often, | will use the "getting to know you survey” | do at the beginning of the year to help with this.
Then consider how you can leverage their strengths, to help them work on their stretches.

For instance, do your students need to work on giving evidence to support their claims, but they
love to chat in classe Consider a debate or a podcast that capitalizes on their oral conversation
strengths, but will force them to provide evidence for their claims.

| also try to consider how | can hit the different types of learning (e.g. visual, kinesthetic,
auditory) and create an assignment that has an option that would support each type of
learner



How do you assess Ite

The key for assessing these types of assessments, is to focus on the competencies, not the
product.

In other words, what skill are you asking students to show youz< If it is that they can transform their
thinking to create an original text what does that transformation look like at an emerging,
developing, proficient, extending levele Not what does an emerging, developing, proficient,
extending paragraph look like.

When you focus on the competency itself, the options for demonstrating that competency are
endless!

You want to create a rubric that is more generic in nature and isn’t overly tied to the task
itself.

| will show you examples of what that looks like as we look at some different types of assessments
you can try which may help to make this a bit more clear.



What You Came For: The Ideas!

These are some examples of creative and accessible summatives that you can fry in your classroom. This is not an
exhaustive list by any means, and you are limited only by your own creativity. Often, | find asking students themselves
for their own ideas is the best way to get creative ideas and further highlights student choice and agency.

If you have questions as we go along, please post them in the chat. I'll try fo pause after each one to answer
questions you may have.




Representation Project: What is Ite

One of my favourite assessments to
use for novel studies is a “final
re prese n'l'o'l'lon prOJeC'I'” . The assignment is to represent your thinking from the novel in a creative way. You can choose one of the

options from the list below, or, you may purse a personal idea IF you have consulted with Ms. Ward first

What is the Project?

. y . . to make sure it will work. o

Th|$ (]”OWS me TO see S'I'Uden'l's 'I'h|n|(|ng Several students have taken me up on this idea.

. . : : : This is where student choice really comes in and

*All written components must be typed or in blue or black ink.
as IT relOTeS TO a VOrIeTY Of OSpeCTS Of P P some of the best projects came from this option.
The novel we I’eOd, Wh”e C”SO CI||OWIﬂg 1) Paper Bag Artifacts: In a small box or a paper bag, collect small items, pictures, newspaper clippings, etc. (any
1 type of item or object) that represent or depict each of the elements listed. For each item, provide a brief (100-300

Them TO Choose a represenTOTlon STYle words max) explanation of how the item/artifact you chose represents the required element.

that works for them

2) Collage: Cut and paste words and images from magazines, newspapers, the internet, etc. together on a piece of

! 1 paper to create a collage that represents the novel. Provide brief explanations (100-300 words max) of how your
| ve Used Thls SUCCGSSfU”y for n(’)vels' as images/phrases represent the required elements.
well as for A Midsummer Night's
H 3) Mixed CD/Playlist: Select a series of songs that represent each of the required elements and compile them onto
Dream’ bUT IT COou |d a |SO be Used for a CD or a USB stick. Provide brief explanations (100-300 words max) of how each song represents/is connected to
d ny 'I'e)('l' reO”y the required elements.

Students who struggle with written expression find these short explanations
mostly manageable; however, | also offer the option to record voice memos to
explain, to discuss with me in a gallery walk, etc.



Representation Project

: What s Ite

Wheat Do I Need to Represent?

1) Cap Anderson plus one other character of your choice, from two different perspectives each.

—For example, you might represent Cap from Zach'’s perspective and from Sophie’s perspective. And then
your other character might be Zach from Cap’s perspective and Hugh'’s perspective.

Consider how different characters in the book felt about that character throughout the novel. Were there
changes in how they viewed the character? How can you represent that? It is best to choose 2 perspectives
that are very different from each other and that we got to know a lot about in the book. (For example, it
would not be a good idea to use Lena as your perspective lens).

2) The 2 main settings of the novel (Claverage Middle School and Garland Farm) from Cap’s perspective
and 1 other character’s perspective. Think about how do they see these places? What are their opinions of
them? Does their perspective change through the novel?

3) 3 KEY events from the novel (it is up to you to decide what you think are 3 of the most important events
are in the novel, but we will brainstorm some ideas to choose from) again from 2 different perspectives.
—For example you might represent the bus incident from Cap’s perspective and from Hugh's
perspective.
—>If you've been keeping up with your perspective chart, it will be extremely helpful here.
(@ OMG Ms. Ward it’s like you planned it! =0 )
g —

4) One theme from the novel. The theme is the message the author is trying to get across. What does
Gordon Korman want us to learn by reading his book? How can you represent that? This one is not done
from a perspective. It is just your interpretation of a theme from the novel.

Similar assignment, but for A Midsummer Night's Dreamto capture

general understandin%ﬁlf:the play’s elements, etc.
Your Representation t Include/Show the Fellowing:

* 3 or 4 Main Characters from the Play (Choose from the following list):

-Heleno -Puck -Egeus

-Hermia -Oberon ~Theteus

-Demetrius -Titania -Hippalyta ]_ ¥ou may wont to represent S 2 together
-Lysonder -Battom

# The main plot points (e.g. conflict between Hermio and Egeus, the love potion being put on
the lover's eyes and the results, what happens to Bottom, etc.). Only focus on the MATM
points (don't get too detailed).

= Completing a Seguence Chart will help you with this beoouse it will give you a concise summary.

* The & main settings (where does everything take place?)

s 2 themes from the play (e.g. there is magic in the world)

= Remember themes ore the messoges Shakespeare i trying to get us to take away from reading the
play, What should we have learned when we fimished reading?

This is for Gordon Korman'’s novel, Schooled. We focus a lot in this novel on
how perspective changes how situations are viewed, which is why they need
to show everything from two perspectives. This requires significant critical
and creative thinking.



Aspect/Criteria Emerging Developing Proficient:

Comprehend & + Demonstrates limited + Demonstrates some s Defnonstrates a full Th e fO cus IS
Connect understanding of the novel understanding of the nderstanding of the nove
(Kwowledge of the Book) (plot, characters, setting). novel (plot, characters, (plot, characters, setting). : — a IWayS on th e
Student can discuss very sefting). Student can Student can discuss all of 1oL, characters, setting. oy -
simple elements of the story, discuss most main the main elements of the Student can discuss all of S k| ” |tS e If, n Ot
I can apply appropriate but has some elements of the story, story without the main elements of the e
strategies to misunderstandings over plot but has some minor misunderstanding. May story as well as the impact onas p ec |f| C
comprehend texts, elements etc. misunderstandings. discuss some more minor of the seemingly less t
guide inquiry, and * Demonstrates limited » Demonstrates some elements. significant elements. Way 0
extend thinking. understanding of the impact understanding of the + Demonstrates good Work shows close reading d emon S'[I' ate
of perspective. The student impact of perspective. understanding of the impact of the text.
chooses different perspectives The student chooses of perspective. The student | « Demonstrates excellent th ats k| ”
) to show elements of the different perspectives tc chooses different and nuanced
I can recognize how novel, but they have show elements of the perspectives to show the understanding of
different literary inaccuracies or are not be novel and some elements of the novel and perspective. The student
elements impact text. particularly ineffective or perspectives are more the perspectives chosen are chooses different
distinet (e.g. they show Cap effective/accurate than accurate/ effective in that perspectives to show the
from Lena and Zach’s others they show difference (e.g. elements of the novel and
perspective) they show Claverage from the perspectives chosen
Cap and Zach’s are highly
perspectives) accurate/effective and
pick up on more subtle
shifts (e g they may
choose to show a
character from the
beginning versus the end
of the novel)




Comprehend &
Connect
(Thimking, fmalysis,
and Conmections)

I can think eritically,
creatively, and
reflectively to explore
ideas within texts

* Makes a few logical

inferences and'or
inferpretations of
characters/setting/
theme/plot points;
comnection of ideas. but they
are strained and may not
always be logical. Tends to
stick primarily to literal
information from the fext.
Studenf 15 not yet supporting
their
inferences/interpretations
with evidence from the text
and may just state their
ideas or if they provide
evidence, it 15 limdted or
very general in nature so it
isn’t fully supporting their
thinking.

Student 15 able to identify a
topic that the book discusses
(e.g. fnendship), but not be
able to interpret a theme
statement or mayv have a
theme statement that isn't
particularly accurate or
effective (e.g. it does not
account for the whole book
for example) and is stated in
cliché terms. Needs
significant teacher help to
get to this point.

Makes some logical
inferences and/or
interpretations of
characters/seffing/
theme/plot points

(thought they may
more surface level

text. At times, the
evidence may be v

of quite general, but in
other places it is
effective; unequal
development of ideaj.
Student is able to

in the novel and
express it as a theme
statement, but they may
use a cliché. May need
some help from a
teacher to getto a
theme.

/ﬁz.hﬁ multiple logical\
inferences and'or
inferpretations of
characters/setting/
theme/plot points that
show some insight into
the text and move beyond
literal/surface level.

* Student consistently
supports inferences/
mterpretations with
specific evidence from the
text that shows their
thinking and the
connections are clear.

+ Student 15 able fo
accurately and effectively
idenfify and inferpret a
main theme from the
novel with only nunor
help from a teacher and
can express their theme
using non-cliche terms.

*Makes logical and
insightful inferences
and/or mle:lpretatmns of

show considerable

nsight and subtlety in
that they mowve past the
main of obvious themes.
Theme is expressed in a
statement that is not
cliche.

D
—>




Aspect/Criteria

Comprehend &
Comnect + Create &
Commumicate
(Representation of
Thimking)

I can respond to text in
personal, creative, and
critical ways.

I can transform ideas and
information to create
original texts.

* Student creates a simple,
and literal representation of
the text {e.g. draws scenes
of the book).

* There 15 a minimal
connection between the
item/image/song and
elements. The
representations may be more
literal in nature and some
may not be connected to the
elements.

» Representations and written
explanations demonstrate
student has not thought
critically about characters,
events, and perspectives;
everything is surface level

Developing

* Student creates a basic
representation of the
text and tries to show
some creativity/
originality in their
response to engage tl
andience (e.g.

a few unique and
literal ifems, or use
mostly song titles bt

elements and it is almix
of literal
representations and
some that are more
symbolic in nature.

* Representations and
written explanations
demonstrate student
has thought somewhat
critically about
characters. events, and
perspectives; some
thinking s still surface
level

7~ O\
Proficient
s/>tudent creates an

engaging representation of
the text and shows
creativity/ originality in
their approach and
response (e.g chooses
some interesting items, or
a wide variety of music,
making connections past
Just song titles, etc.). The
representation moves
beyond the literal and is
interesting.

+ All items/images/songs
and elements are logically
connected and the student
has moved info
representations that are
primanly symbolic in
nature with only a few
literal representations.

+ Representations and
written explanations
demonstrate student has
thought critically about
characters. events. and
perspectives; moves

surface level

Extending
= Student creates a highly

ught critically about
characters, events. and
perspectives;
consistently moves well
beyond surface level fo
illustrate more subtle
aspects of or connections
in the text




LA e sl

Create &
Commumicate
(Clarity and
TFresewtation)

I can assess and refine
texts to improve their
clarity, effectiveness, and
impact.

I can use an increasing
repertoire of conventions

of Canadian spelling,
grammar, and punctuation.

* Demonstrates little care
thought/effort; assignment
may seem rushed and there
are several elements that are
Missing.

* Communicates ideas/info
with limited clarity; the
thinking is not developed
enough to follow
consistently which leaves
the reader with some gaps.

» Work does not vet show
evidence of editing and
proofreading; significant
and frequent errors in basic
spelling and grammar effect
meaning

* Demonstrates some
thought/effort; aspects
of the assignment seem
mished and there are a
few elements nussing
or s all present but
completed at a mins
level

* Comnmnicates ideas/
info with some clarity
though at times the
thinking is hard to
follow and the reader
may be left with some
gaps

* Work shows some
evidence of editing and
proofreading, but more
is needed; some ermors
with basic spelling and
grammar as well as
frequent errors with
more complex spelling
and grammar
sometimes impact
meaning

* Demonstrates
considerable thought and
effort; all elements of the
assignment are completed
Wi -

ommumnicates ideas/info
with considerable clarity;
the thinking is easy to
follow and the reader 1sn't
left with gaps, or if there
are they are only minor

* i [\]
editing and proofreading
and any errors are minor,
1n more complex
sifuations, or do not
impact meaning,

* Demonstrates a hugh
degree of thought and
effort; all elements of the
assignment are
completed with detail
and student may go
ove and beyond the
irements of the task.
» Comnmnicates ideas/info
1th a high degree of
clarity so that the
thinking is very easv to
follow and there are no
gaps for the reader
» Work shows evidence of
significant editing and
proofreading and is
nearly or completely
error free. Any errors or
minor (e.g. typos) and do
1ot impact meaning.




Character Social Media: What Is 112

This is a “go to” assessment for getting kids on board by using something the kids are
familiar with and use on a daily basis.

It's also great for creating short, “sound bite” types of assessments as social media

necessitates brevity. This is great for teaching kids to be concise and to highlight key
points.

This is helpful too for the kids who struggle with written output because they are just “sound
bites” and don’t require a lot of writing.

I've had kids create singular Instagram posts, entire Instagram profiles, a series of Snaps,
Tweets, you name it.

Some students have chosen to use the actual sites and create entire fake profiles online, or | also
always provide a paper copy for students to use as well.



Tnstagram from Own Wind

Writing to Characters from Gordon Korman's Schooled

Mow that we have made good progress in cur novels and met many of the key players, it is fime to
stop and reflect on the characters and what is happening to them. Why? Because good readers
think about and reflect on what they are reading. In this assignment, we are working on two key
competencies for our unit:

+  Our ability to think critically, creatively, and reflectively fo explore ideas within texts.

*  Our ability to respond to text in creative and critical ways.

Your task for this assignment is to create a fake Instogram post fo illustrate how one of the
characters in the novel has changed. You can choose who you want to create your pest about and
from whose perspective you want to post. You could post as the character, discussing their own
changes, you could post as an cutsider observing the changes, as someone else in the novel
observing, etc. The choice is up to you, but you must meet the requirements below of what the
purpose of the writing and representing is.

In the "Commentz" Section of YVour Instagram Pest:

+ Explain the changes your character has undergone so far in the novel. Talk about what they
were like before and what they are like now.

+  Explain why you think they have made those changes and if they are changes for the better
or for worse. This part of the task is asking you to analyze and make inferences about the
characters based on what they have dene and when the change occurred. There are not
really amy wreng answers here, but your reasening needs to be backed up with things that
actually occur in the novel. (Le. you can't say they've changed because alien's abducted
them.)

**It is up to you how you want to tackle covering of T these explanations. There are many possible
and creative ways this could be done. **

In the "Phete” Section of Your Instagram Poct:

= Create an image that represents the change your character has undergone in some way. It
could be a scene from the book, an abstract image, a meme, anything you choose that
represents how the character has changed and that enhances the written portion of your
post.

* Underneath the photo create a “hashtag” by quoting a line or a phrase from the book that
demonstrates the change in the character you are talking about. While I know hashtogs are
normally within the post, put it as o separate line under your post and write the words out
properly. not as one big line. Your quote should relate to and/or extend the thinking you did
in the longer writing.

EXAMPLE: You could have your post be from Maomi's perspective where she posts a picture of her
doing tai chi with Cap with the hashtag/quote “Zach called it hippie ballet, but I thought it was kind
of graceful and athletic” (p. 68). Then you might have her comment on how she used to bully him,
but now she thinks he's really cool and she has started talking to him about peace and tai chi, efc.
Then maybe Hugh or Lena comments on Maomi's picture saying they've noticed the change in her and
explaining why they think she's changed (of course that would be your thinking. but you could use a
character as a way of explaining it).

Students are practicing inferencing, citing evidence, synthesizing,
and showing comprehension of a text with this summative. They
are also honing their abilities to communicate clearly and
concisely, while transforming their thinking in new ways.



MName: Date

@faﬁmf Media Storytelling = Melinda Signs on to Social Media j-y

Often, we think of social media simply as & fin way to pass the time or share funny things thas have
happened to us throughout our day; however, these sites can be wsed in 2 porediul way: to tell 2 story.

Telling her story is something that Melinda has struggled with in our novel, Speak However, as we
harre dis covered over the course of the novel, Melinda begins to find her voice through artwork and
imagery and images themsebves play an fmportant role in telling the story i a vaniety of ways.

In addition, tovo questions have helped ground our study of this novel: 1) How do authors create a
strong nasrateve and characterization in a text® 2) How does telling stosies, and specifically our o

story, give us power?

Az we come to the end of our novel, we are going to combine theze slements to create a piece of social
media inspired artwork that traces Melinda's growth a= a character over the course of the novel through
a zeries of images.

The Assignment

Uzing the information vou have gathered on Melinda’s characterization in each of the four marking
pericds of the novel (refer to vour characterization tracking sheet), vou mill create a senies of either
Snapchat or Frstagram posts that track Melnda's joumey to finding her voice: thronghount the nooel.
= |f you have other ideas, plesse talk to Ms. Ward. As long 5= your sssignment demonstrates the same competencies,
Ms. Ward is apen to cther idegs. =

1) For each “Marong Period™ in the novel, you must create three smages that reprezent Melinda as a
person or an aspect of her journey thar is significant from that section. This will mean vou will have a
total of 12 images/posts/snaps. You do oot need to necessanly draw the images; you can use computer-
generated images if vou wizh. T am not neceszanity marking vou, however, on vour artistic ahilities.

Your smages posts/snaps omst move chronologically through the novel (e g the first image T see should
b fromm the first marking period, and the last should be from the fourth merking period). When all of
the individual images are considered together, they thould creste & full "picture” of Melinda as the
character we have gotten to kaow as readers and illustrate the journey the goes through to find her
voioe.

= Ms. Ward has tenaplates for both Snapchat snd Tnstagram themes to set up your project

21 For each smage. woir: 2 bricf explanation of winy you chose the image you did. What docs the image
represent: shout Mebnds/howr does it connect the nowel™ Be spre to back up vour explsnations with
evidence from the test. You may not always need a direct guote to back up vour sxplanation but a
gquote will always be vour strongest piece of evidence. There is no word count, but 1 or 2 sentences
wont't be guite snough. Please complate your explanations on a separate piece of paper and attach it to
vour visual component. Label 2ach write up with the mmmber that corresponds to the image.

31 Be mure to create 8 vsemmsme and profile pactone for Melinds that vou think would be apbropriate
and inchide it on vour assignment. Be creative and have fun with thiz, but be sure your username and
profile pichore choices are grounded in the information we have leamed ghout Melinda, as M= Ward
will bie looking at it as part of her assessment.

Have fun and be creaswe! This is vour chance to show me what vou know in a less restricted manner ©

This is often a favourite amongst my students who struggle to
articulate their thinking in writing. Often, those students will do
the visual component, then have a conversation with me to
explain their thinking and choices. This allows them to really
shine. The key is flexibility. What | also like with this
assignment is that it taps into SEL as students have to take the
perspective of the character, etc. And it is just as rigorous, if
not more, than a traditional essay/character paragraph.



One-Pager: What Is lte

One pagers are something you have likely heard of before and | do not take credit for the idea

They are, however, something that | have used in many ways, and as something that | often use as
a substitute for an essay, particularly with older students. This came in very handy last year with the
Quarter system as it was a “one stop shop” assessment that allowed me to assess multiple
competencies as well as content pieces in one assessment which saved myself and the students
time. And they enjoyed doing them!

You can make these very structured, or much more open ended. They can also be done as
“choice boards” where students select from a series of different tasks etc. to demonstrate their
learning.

The best part of this is that it all has to fit on ONE page. So again, students are working on
concision, clarity, etc. (all things we want them to hone their skills in).

A word of caution with these: they take more time for students to create than they look like they
will. Give students several classes to work on them (I learned that the hard way with some very
stressed out students).



One-Pager: What Is lte

The instructions for a one pager might sound something like this:

Elewments +o Tuclude ow Your Ovne Paner

Include the title and author of your book. Try to incorporate this in a creative way.

Choose 2 images to incorporate into your one pager. They should reflect a significant aspect of the novel such as a character, the conflict(s), or an
important setting. Label each of your pictures as to what they are and write a brief explanation underneath as to what they represent/why they are
important (2-4 sentences), incorporating quotes when possible.

Create a third image to represent the theme of your novel and write a theme statement underneath (we will go over how to create a theme
statement in class), then briefly explain (using quotes if possible) how that theme is developed in the book (e.g. discuss a significant event that shows
that theme).

Choose 3 quotes that are significant to the novel in some way. They might be quotes that illustrate something about a character, the theme, the
conflict, or really illustrate the author’s writing style/figurative language/a symbol, etc. Write out the quote (in quotation marks) with appropriate
citations, then explain the significance of the quote in a few sentences.

Write 2 “big idea” questions that look at “how” or “why” questions about the book. In other words, move beyond just “yes” or “no” simple answers,
to questions like “How did Melinda’s assault affect her self-esteem” in order to move higher on the rubric. Provide an answer to your question in 2-3
sentences that uses an integrated and cited quote.



One-Pager: What Is lte

This choice element allows students to demonstrate different skill levels, again...access points for
everyone.

Choice element: For the final element of your one pager, choose one of the following options:

Timeline: choose 6 significant events from the novel and place them on a timeline that is either linear or follows the plot
diagram. For each event, write a full sentence describing the event and 2-3 sentences explaining their significance to the
novel.

Figurative Language: Choose 3 good instances of figurative language from the book. Copy out the quote that includes
the figurative language, identify what type of figurative language it is, and explain it’s meaning or how it adds meaning to
the novel (in other words, what does the figurative language help you understand, or picture) in one to two sentences.
[llustrate the example.

Symbolism: Choose 2 symbols from the novel and illustrate them. Then provide a quote showing the symbol in use and
explain the significance of the symbol to the novel in 2-4 sentences.



One-Pager: Sample Rubric

e e

symibalic represeriiations.

I can evaluate
haow literary
alements,

technigues,

and devices
enhance and
shape meaning
and impact

o Imthie quoodes: Studont selecks 3
ouobres Brat show basdc aspeois ol
Ehie naasdd such as charedier
development or conflict aned can
explan ata surface el what trey
a2 (i This ouohs s hives i
Ehis charachor & sancashic, or this
puoke ilusbrates thae contlct
bz bvsmsens Brecs twas charachers)
Shucent may atbempt b0 selsct
ouobes comneched o mons comphex
elernents of the bext, but sirugghes
to explain tesir sigraficance fawe
EITors.

o I thie chad oz ebamrant studere
chooses to anakyee sigrificant
evenks from the nowel They are
abde bo idemitihy iImportant ceonis
iy nod get tha requined rumiser,
bt Fas soims), arvd can cxplan
their significanoe ak a surfaoe kel
of understanding esplaring things
like it & whaare Hres charcbers are
Inbroduced” oF " s s the
resclution of the conflict.”

o Im thie quaodess: Studont selecks 3
ouobes Brat show basdc aspeos ol
Ehie nosd such as charscier
development or conflict and can
@sgpld s walln somie depbn winat they
mazan (.. makes indorences] such as
explaining how o guobe shows a
draracier's intemal struggle with
depressian for eearnplie. Thene is
akan varety i winat the cuobes shons
[i.iz. thiy aren T all about charachers )
Stucent may attempt bo select
Duobes conneches o mone com e
elernenis of the bexd, but explaing
their significanoe ak 3 mare surface
liwd

& I hiie chidl o elaimant: studond
chocses to analyze sigrificant events
frcir thae noel. They are able o
Identily Imporiant SeeEnis and Can
explan treir significance at a cespor
lewel of understarding such: 2z how
It congnibubes bo & draraciers
developmen, or theme. SR
ket chotees to aralyre
figurabive language and finds basic
examples such as similefmetaphor,
axplmning Bresr reaning at a wurface
lwi, but rrary strugghe to connedt o
Fazeaa It Impaacis thae rorel

o [m b guaotes: Siucent sekeats 3
puohes trat show cifferent aspects
of the novel, and takes risks to
explore mone chalenging aspocs.
Stucent can copl aim with cepib,
the significance of the cuobe,
rrowing beyomd surface level
andyar making connsctions o
obher aspects of the e

& |n thiie chiodioe et student
dheooses o analyze citfer
figurative language or symbals in
the nowel and & able to identity
barsic examphss s vzl as cxplam
thoir meaning and significaros b
the teoit. Anaksis shows rcght
and o depthin trair tranking.
picking up on more aubthe
elermenisimpacts.

o I el queoiess: Studont seloects 3
puckes that shoaw cifferent aspects
of the nows, taking risks to esplone
more dralkenging aspects tat
requin: insight and maburty iswch
115 Ak o 5 weTiEing sty Suoent
can eaplain with depeh, the
sigrificance of the cucte, mowving
beyond surface leved andfor making
ConneCtions bo obfer aspects of the
bl

o Iy thie chad o2 et Studerit
dhioosies to anakyee efther figurabive
larguage or sgrnbols inthe novel
and iz able io kdenbby mone
rraburesacvanced cxarples as vwell
as coplaim thedr meaning and
sigrificance To the tost. Aralysis
showe insight, depth, ans maturity
in thierr thinking. picking up-an more
subbhe fements and e impact an
Ehe bt amd mioaees el bisyond
surlaoe lewel anabigsis. My ke nsks
in ther imterpretation.

Every student is able
to get on to the rubric
with their choice
element, but different
levels of skill move
you further along the
rubric as itis part of
a proficiency
sequence. Analysing
figurative language is
a more advanced
aspect of the skill of
analyzing the impact
of literary elements.



Creative Ways to Persuade

Ethos, Pathos, & Logos in Advertising
Mini-Project

When teaching students about persuasion,
rather than a persuasive essay or paragraph,
try having students shoot a Public Service
Announcement, or create an advertisement
using persuasive techniques. A TEDTalk would

o|<|§||c> be a great way to demonstrate these
skills.

This directly connects to the competencies of:

Use writing and design processes to plan, develop, and
create engaging and meaningful texts for a variety of
purposes and audiences

Persuasive techniques
Rhetorical devices

Assess and refine texts to improve clarity and impact

This is something my English 10 students have
done, particularly after we learned the
importance of Ethos, Pathos, and Logos to
when frying to persuade someone.

For the last several classes we have been leaIning about the three rhetorical appeals: ethos, pathos, and
logos. These are the cornerstones of persuasion and are used everyday in political speeches, motivational
speaking, and even in that argument with Mom and Dad as to why your curfew should be e)cteuded One
other location where these appeals are widely used 1s in advertising. Why?
to persuade you to buy something! | verbally told students it could be non-
The Task / print as well. Radio or television ads
would have also been acceptable.

For tlus assignment, your task 1s to create an 8 %2 X 11 print advertisement for a product, that employs one
or more of ethos, pathos, and/or logos using a combination of words and imagery.

But there’s a catch. . _the product you get and the audience you are selling to will be chosen by raudum

draw! The challenge of the assignment 1s to ensure you are picking the night appeals for your ce to

effectively persuade them. So. for example, you might be tasked with selling socks to sem

toothpaste to kids. This means you will need to carefully consider your audience and select the

and subsequent images, colours, and messaging, that will be most persuasive for your audie

= For example, if you are trying to sell toothpaste to a child, you might want to_focus on

happy and clean it will make their teeth feel and use a cute mascot to sell it (pathos).
Conversely, if yvou were selling to parents you might focus on logos and ethos by highligh
that it is dentist recommended and has natural ingredients.

Once you have finished creating your ad, you will write up a brief rationale for your choices. In your
rationale you must explain: . .
The fun part of this assignment was

*  What vou are selling and who your target audience 1is . ;

&  Which appeals ycufeelarei.nyou:[ad and where. their prOdUCtand audience were

e Why you chose the appeals you did/how they are appropriate for your audienc sellecte.d atrandom. So students got

e  Why you chose the imagery you did (in other words, how does the imagery cc things like “toothpaste” to “teachers”
Pathos, and/or Logos as well as your particular audience). or a “travel mug” to “lawyers”. The

* Why you chose the colours you did (what do they symbolize)? kids had an absolute blast with this

and created some great ads that

showed their learning.


https://curriculum.gov.bc.ca/curriculum/english-language-arts/10/composition#;
https://curriculum.gov.bc.ca/curriculum/english-language-arts/10/composition#;
https://curriculum.gov.bc.ca/curriculum/english-language-arts/10/spoken-language

Writing Journal: What Is Ite

Another easy way to give your students choice, and also to honour the different learners
iIn your room, is to give choice within their writing.

One way to do this is with writing journals:

Students write weekly (in linear) or twice a week (semester) on a prompt for 10 minutes. The
focus is on getfing ideas down at this stage, not worrying about grammar, efc. Your prompts
can all be connected to a theme, or they can work on a particular skill across different genres,
it's really up to you.

After several prompts are given, students choose ONE that they like the best to refine through a
series of writing mini-lessons.

Students then hand in the piece of writing that they are the most proud of.

A general rubric again is needed for an assessment like this as students might be writing in different
formats.



Writing Journal: Samaple Prompt Series

PROMPT #1

Memories and Descriptive Writing

* One of the traits of a writer is that they

are observant of the world around . L, "
them and use strong descriptions to p&&aﬁj/_a_t'ﬁy? _M"f”?

help their reader to “see” and “feel”
y Descripl@ers use

what they are writing about.

* Let’s start by observing our own world,
starting with our memories. Think
about a vivid memory you have or
consider a memory from our recent
winter break. Describe the memory
with as much descriptive detail as you
can. Focus on your five senses an
your emotions: what do you see? Feel?
Smell? Touch? Taste? Fee
emotionally? Use specific words to
really help your reader be in the event
with you.




PROMPT #2

Extended Metaphors and Co our Poetry

An extended metaphor poem is a type of
poem where you consistently compare an
object/idea/person/etc. throughout a piece,
reflecting on its qualities by saying it is
something else.

Last day we learned about colour symbolism,
so today, you are going to write an extended
metaphor about any colour of your choosing
(see the example =2). Think about what the
colour symbolizes or is associated with, and
make comparisons.

Don’t worry about it soundin%(overly poetic
{ust et, but if you can, try to keep each
ine/two lines a different comparison and see
if you can include some similes, alliteration,
or other poetic devices.

| The waves crashing against the shore in a
. 3 I
: destructive symphony. _

 Itis the sky on a bright summer’s day, carrying my !
. dreams with it in the clouds. I

I . . .
- Blue is my favourite blanket, warm and I
! forgiving, providing respite from a
I nightmare.

| It is the ripples in the river and my thoughts
: wildly racing as I roar down the rolling I
whitecaps in an inner tube.

! Blue is the feeling in my heart when a loved one "
[ passes on, leaving only memories behind.

i Blue is the colour of my life, my dreams, my past, my

| present, and my future. :

| Blue is the colour of me.



PROMPT #3

The Sccret life of Pely...

* Many people (myself included) have a very
deep connection to their pets, often treatin
them like human members of the family. This
makes them excellent candidates to explore
through writing, because we can give them a
persona quite easily.

Step inside the mind of a pet (any pet you
choose. They could be traditional or exotic
(maybe an iguana, a pig, a serval cat, a
lobster, a boa constrictor, whatever!).

Try to get inside the mind of the animal, but
ive them a “human like” persona. Consider
the following:
* What does this pet do all day?
* What is life like for them?
* What do they think about?

What things might interest them or be
important to them?

* What might bother them, make them scared,
sad, etc. ?




ELEMENTS, DEAR WATSON...

: T

*0On your desk yc?u will find the
following handout. Complete the
page and then attach it into your
journal. Follow the instructions
on the paper and use as much

> detail as possible.

st 303t 1 slomenes. B 58 metaphor.
i o o0 provided
o b

PROMPT #4




Journal: Criteria for Marking

Criteria

There is not a minimum length for your piece as the format that you choose is up to you,
which means some pieces, will be, by their nature, shorter. However, your piece must have
a clear beginning, middle, and end and be fully developed. The maximum page count is 5.

You must include at least 2 instances of figurative language as discussed when we looked at
ways to be more descriptive in our writing (i.. similes, metaphors, onomatopoeia,
personification, etc). You cannot use the same device twice to count as your 2 (L.e. 2 similes

doesn’t count as 2 devices. You need a simile and something else). Please identify where
you have used these in your writing in some way (i.e. highlight, underline, etc.).

You must attempt to include sensory details in your writing. Remember to show instead of

tell.

The prompt serves as your inspiration. If you take the piece in a different direction than
the prompt intended, that is fine. However, please indicate at the top of your piece which
prompt was your inspiration. It is also perfectly acceptable to stick with the prompt as it was

intended.

Your piece should have a creative title, not just “Journal Piece”.

| Your piece should have proper grammar and spelling, following the conventions of

Canadian grammar and spelling. Dialogue and paragraph breaks will be marked for
grammatical conventions as you have received instruction on this.

Your good copy should be submitted either written in blue or black pen or typed in size 12
font. It should be double spaced. Work not meeting this basic criterion will be returned
unmarked until such a time as it meets this criteria.

Please attach your rough draft to your good copy, recognizing that part of the writing
process includes drafting, editing, and revising.

Because students were using a variety of
different formats, the criteria was a little bit more
loose.

However, because we were learning about
sensory details and incorporating figurative
language in our writing, everyone needed to
demonstrate that in some way in their piece.

BUT everyone chose the piece/ inspiration that
worked for them

Unfortunately, covid hit right as we were about
to complete this assessment and | did not get to
see or keep the finished products. But trust me
when | say the drafts were amazing!



Literature Circle Discussions

Small group discussions are an excellent way for your students who struggle with written output to show you
the thinking they are doing about any text. Literature circles can be created for any text set, not just novels.

Sometimes, students who struggle with speaking also find their voice in these smaller groups because they
aren’t in front of the class. The key with these is to emphasize to students that it is the quality of the
contributions, not the quantity

| also find it really helpful to co-construct the rubric for discussion activities with your students. This is
assessment for learning. Give them the competencies and have them discuss and decide what “good”
looks like. They might surprise you!

After students discuss, create a reflection sheet for them to also assess their own learning. What did they do
well, how did they contribute to the group, what was an important contribution from someone else, etc. This
holds all parties accountable for being present in the discussion.

With senior students, | also don't prescribe what students should or shouldn't talk about. | give a general list
of questions that they can consider (like characterization, word choice, themes, etc.) and tell them to come
in with a half page of notes about their reading. This allows them o explore the text in a way that’s
meaningful for them and leads to deeper, more meaningful discussions.

For younger students, | would give them slightly more pointed things to consider as a scaffold.



Literature Circle Discussions

Examples of prompts for lit circle discussions:

Ask questions of the text! Remember, you want to ask “fat” questions that require deeper, more complex levels of thinking, as opposed to “skinny” questions that are simple yes/no answers or
factual answers that can be easily found in the book/on google. For example, asking “Why does character x get in trouble?” is a skinny question, versus “What do you think motivates character x to
complete action y that gets them in trouble?” is a fat question.

Are there parts of the text that are confusing to you/you don’t understand? These are good things to jot down and then seek the answers out from your peers. Perhaps they interpreted it
differently or have a knowledge base you don’t that could provide insight. Or, maybe they also are confused and you can work through the confusion together.

Make predictions about the text! What do you think might happen in relation to a particular scenario? Put forward your predictions with evidence and ask your peers what they think?
Comment on aspects of the author’s writing style that you like/don’t like/find intriguing/think adds to the book.

Look at things like their word choice (diction), figurative language (similes, metaphors, personification, etc.), imagery, symbolism, sentence structure, choice/style of narration, use of font,
etc. What moves do you notice the author making? How do these things contribute to the book/story/etc.

Consider the conflict. What is the conflict in the text? How does it propel the story forward? Is it believable? These are all great things to consider.

Consider the themes. What is the author trying to tell us about the human condition? What is the message or takeaway of the section you’re reading or the text as a whole? How is that theme being
developed? Do you agree/disagree?

Consider a character. You could comment on their personality, choices, development, make predictions, their relationship to other characters, etc.

Look for connections. Can you connect what is happening to other stories/movies, your own life, or things happening in the world/bigger societal concerns? How does that connection help you to
understand this text?

Significant/important quotes/passages. Is there a particular quote/scene/event/passage that stuck out for you? Why did it stick out for you? If it’s a quote, keep a record of the quote in your journal
and the page number, if it’s a scene/passage, just paraphrase it and give the rough page numbers.



Literature Circle Discussions: Assessment

This will be used to help us develop and assess our skills in the following competencies during your lit circle discussions:

e [can demonstrate speaking and listening skills in a variety of formal and informal contexts and for a range of

purposes.

e [can respectfully exchange ideas and viewpoints from diverse perspectives to build shared understandings and extend

thinking.

**This is a progressive rubric. In other words, the descriptions from the previous category, also make up the description of the
next category (e.g. exemplary = that column + developing column). You will notice “developing/C” is missing on this rubric.
That is because developing in these competencies would mean a mix of the emerging and proficient skills. If you are
“between” the rubric or have some skills that are emerging and others are proficient, you are developing.

*Ms. Ward will fill out one of these rubrics for 2 discussions that you have and give it back to you so that you can improve
between discussion 1 and 2. You will know in advance if you are being assessed.*

Sub-skill

Emerging (C-)

Proficient (C+/B)

Extending (4)

1 can share my ideas with the
group.

» Frequency of contributions is
low and/or 1deas may not
always be consistent with the
topic, are vague, or may be one
word answers to questions

e Voice 1s quiet; tone may lack
confidence or seem aggressive

e Contributions are made in a
rash way (e.g. blurting, not fully
thought out, unprepared)

* Contributes ideas to the group that are on
topic, meaningful, and explained with detail
and description to make them clear (i.e. they
add to the conversation)

® Uses language that is appropriate to the
audience, content, and context

* Voice is appropriately loud and confident

e Gives opinions, but they are not always well
supported with evidence (lacks some
preparation)

e Contributes ideas throughout the
conversation that are meaningful/
thought-provoking and on topic.

e Puts forward ideas that may be
controversial confidently, though
cautiously (i.e. does not hesitate to share
their ideas, but verbally recognizes their
ideas are not the only ideas) (e.g. I feel
this.....though I understand others may
Jeel differently)

e Is able to dizsagree with others
appropriately (i.e. “attacks the idea not
the person™)

» Provides lots of evidence for their
claims (i.e. doesn’t just give an opinion
with no back up)

e Uses gestures/visuals to help explain
their thinking.

This is an example of a co-constructed
rubric made with Grade 10s. The
students themselves came up with the
sub skills for the competencies at the
top of the page.

They decided on sharing ideas with the
group, active listening, ensuring all
voices are heard, and helping move the
discussion forward.

They then articulated what that looked
like at each proficiency, and noted that
the skills build, meaning that a
proficient learner has all the emerging
qualities as well.

The rubric itself served as an
assessment, showing me that they had
absorbed what we were learning about
how to communicate effectively.



R.A.F.T.S. Assignments

This was infroduced to me by a mentor, and | am not sure of the original source to credit.
Acronym stands for

ole

udience

orm

opic

trong Verb/Purpose

Essenftially, you give students one (or more) of the parameters out of the 5 for the assessment,
but the other components you allow them to choose.

Let’s look at an example task for A Midsummer Night’s Dream



R.A.F.T.S. Assignments

MR[T[NG A RAFT
A Midsummer Night's Dream Style

For this assignment, you are tasked with taking on a role to achieve a purpose — to
give advice to one of the characters in our play.

ROLE: You can be a character in the play, an object in the play, someone outside
the play you make up (e.g. Hermia’s long lost friend, yourself, a parenting expert
Egeus is seeking help from) the choice is up to you. Be creative and have fun with
it!

AUDIENCE: You can write to any of the following: Helena, Hermia, Lysander,
Demetrius, Egeus, Oberon, or Puck.

FORM: Your choice! It could be a series of text messages between the people, a
twitter feed, a newspaper column, a letter — it’s up to you. But it must be at least
200 words (In other words it must be substantial. Two sentences will not suffice. It
should be at least half a page to show me what you know about the play, the
characters, and the issues that have come up).

JO®IC: The problem/conflict that the character is involved in. This must stay true

to the play. While you can be creative with your role, you need to stick with the
facts of the play for what is happening to the characters.

STRONG VERB/PURPOSE: To give the character you are writing to practical
advice on how to resolve the conflict they are facing. Your response must discuss
both what exactly what the problem is, and also work through how to resolve it,
drawing evidence/ideas from the text (For example, you might talk about what
Egeus told his daughter—maybe even quoting it if it seems logical). It might
involve giving your opinion on their actions and how they are/are not handling it.

The choice element allows students to show
their comprehension of the text and
understanding of characters, conflict, etc. in
a way that makes sense for them.

Students who struggle with a structured
paragraph, for example, could use text
messages to show their thinking. Or students
who preferred more structured writing, could
also do that.

Because you set some parameters, you can
also “steer” the students to a certain extent
and hit off specific competencies
depending on the pieces you dictate.



Ultimately, the takeaway is this...

There are many ways to assess the competencies in English Language Arts and you
are only limited by your own, and your students’ creativity

Don't be afraid to ask them for ideas! | once had a student create a play to
demonstrate their understanding of a set of competencies in our fairy tale unit and
their end result blew me away. If the kids have an idea...run with it!

Creatfing more open ended assignments leads to better end products, less need for
adaptations, and more interesting marking for you. While it's a bit more work at the
front end, it saves you at the back end.

Keep your rubrics more open ended and focus on the competency and proficiency in
that competency as opposed to the specific task. This is where the proficiency scale is
very helpful.



flelals =

0 Creqate

Please feel free to ask me any questions that you may have about the assessments presented,
etc. | also want to give you some time to think about current units you are teaching and how
you could incorporate maybe an assessment seen here, or add more choice/creativity to the
assessments you are already doing. What's one thing you could change in a current unitg I'm
happy to answer questions or share ideas for things you are working on ©
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