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Land Acknowledgement 

 I would like to acknowledge that I am presenting today, and have 
the privilege to live, work, and play on the shared traditional and 
unceded territories of Katzie First Nation. I welcome and recognize 
all of the First Nations, Métis, and Inuit attendees, students, and 
families here today as well as in our schools and community. I also 
would like to welcome and recognize the many different cultures 
that are represented here today, in our schools, and in our 
communities. 



Who Am I? 

 I teach English 8,9,10 this year, but have experience in 8 through 12

 Since starting teaching in 2014, I’ve also taught FSL 8 & 10, and ELL at the high 
school level, worked as an elementary support teacher, a K/1 collaboration 
teacher, and a music teacher. 

 I am the Department Head at Pitt Meadows Secondary, a Grade 8-12 high school 
in the Fraser Valley, School District 42

 I am passionate about inclusion and bringing a love of literature and reading to 
all students

 You can find me on Twitter: @MissWard19

 Email: kristie_ward@sd42.ca



Some Information for Our Time 
Together…

 I respect your decision to have your camera on or off; please do what makes you most 
comfortable

 Please ensure your mic is muted until it is required

 I have a co-host who is helping me to moderate the chat. Please feel free to post 
questions, or connect with one another through the chat feature. I will answer questions 
as they come up, but will also stop from time to time for dedicated Q&A time

 At the end of the presentation, I will give you some time to think about your own 
courses/classes and how you could include some creative summatives into your 
practice as we know if we don’t use an idea right away, sometimes you lose it.

 I will give BCTELA my slides to put on their site afterwards, with some of the student 
exemplars etc. removed for privacy reasons. I do ask that if you use wording from 
assignments, etc. that you credit the source. 



Learning Intentions 

 To understand the rationale behind 
offering creative and accessible 
summatives

 To  understand how to plan summatives
that are accessible to all learners 

 To see examples of a variety of 
creative/accessible summatives and 
how they work in practice 

 To have time to plan for a 
creative/accessible summative in your 
own classroom context



Our Classrooms Are Diverse  

 As Shelley Moore poignantly notes in her book One Without the Other 
(2016), “we are no longer living in the Industrial Revolution; this is the 
21st century – where we need to value the strengths rather than the 
deficits in learning. […] What can [our students] contribute because of 
their diverse and unique expertise?” (p. 4-5).

 She states further that “We are all diverse, all of us. We all have 
strengths, we all have stretches, and we all need to get better at 
something. The difference in teaching to diversity, however, is that we 
don’t start with our deficits; we start with our strengths” (p. 5-6).

 The kids in our classrooms all come with a unique set of talents, 
experiences, and abilities and by providing a variety of different 
summative assessments, beyond just the traditional writing tasks 
associated with Language Arts, we are able to leverage the diversity in 
our classrooms to create amazing learning opportunities 

Reference: Moore, Shelley, and Leyton Schnellert. One without the Other: Stories of Unity through Diversity and Inclusion, Portage & Main Press, Winnipeg, 
MB, Canada, 2016. 



Our Classrooms Are Diverse  

 Creating diverse assessments also ensures all students have access points to showing their 
learning.
 Sometimes, people will ask me if these kinds of assessments will create more work for them. My answer is 

this: it’s not more work, but it is different work (something I learned from an opportunity to work with Shelley 
Moore in my classroom). And while it might seem to be a bit more labour intensive at the front end, it’s WAY 
less labour intensive at the back end.
 If you think about it, if you plan an assessment that has an access point for all learners, then you do not have to spend 

the time adapting for individual students. This is because the adaptations are built in to the assessment, rather than 
being added on to the assessment. Students choose the type of assessment that works for them, so they don’t need to 
change the assessment to work for them.  

 Plus, unlike a stack of essays or paragraphs, assessments that honour the diversity in your room and student 
choice are often WAY more fun to mark. 

 It also helps students to develop their own independence and agency in their learning, setting 
them up to be life long learners, by giving them choice. It shows them they are a valuable 
participant in the learning process and makes them active, rather than passive, in the process of 
their learning. And, ultimately, at the end of the day, who knows a student better and what will 
work for them better than the student themselves?  



The Curriculum Supports It

 Our English Language Arts Curriculum 
is also extremely supportive of creating 
diverse and accessible assessments

 I am not saying that formal, structured 
writing isn’t important in the English 
classroom, because it definitely is, but 
it isn’t the ONLY way to assess student 
learning. Some of the assessments I’ll 
show you today are writing based, but 
there are ways to make the writing 
more accessible. 



The Curriculum Supports It

 Our English Language Arts Curriculum 
is also extremely supportive of creating 
diverse and accessible assessments

 I am not saying that formal, structured 
writing isn’t important in the English 
classroom, because it definitely is, but 
it isn’t the ONLY way to assess student 
learning. Some of the assessments I’ll 
show you today are writing based, but 
there are ways to make the writing 
more accessible. 

Text has a very broad definition. We know this in the 
texts that we choose for students to analyze, but 
sometimes forget it can apply to the types of text 
students can create to show their learning.



How Do You Plan For It? 

 Really, planning is the same as any assessment: start with the end in mind (backwards 
design) and what curricular competency/competencies you are trying to assess.

 Next, consider who your learners are in your classroom. What strengths and stretches do 
they have? 
 Often, I will use the “getting to know you survey” I do at the beginning of the year to help with this.

 Then consider how you can leverage their strengths, to help them work on their stretches.
 For instance, do your students need to work on giving evidence to support their claims, but they 

love to chat in class? Consider a debate or a podcast that capitalizes on their oral conversation 
strengths, but will force them to provide evidence for their claims. 

 I also try to consider how I can hit the different types of learning (e.g. visual, kinesthetic, 
auditory) and create an assignment that has an option that would support each type of 
learner   



How do you assess it? 

 The key for assessing these types of assessments, is to focus on the competencies, not the 
product.
 In other words, what skill are you asking students to show you? If it is that they can transform their 

thinking to create an original text what does that transformation look like at an emerging, 
developing, proficient, extending level? Not what does an emerging, developing, proficient, 
extending paragraph look like. 

 When you focus on the competency itself, the options for demonstrating that competency are 
endless!

 You want to create a rubric that is more generic in nature and isn’t overly tied to the task 
itself.
 I will show you examples of what that looks like as we look at some different types of assessments 

you can try which may help to make this a bit more clear. 



What You Came For: The Ideas!

These are some examples of creative and accessible summatives that you can try in your classroom. This is not an 
exhaustive list by any means, and you are limited only by your own creativity. Often, I find asking students themselves 
for their own ideas is the best way to get creative ideas and further highlights student choice and agency. 

If you have questions as we go along, please post them in the chat. I’ll try to pause after each one to answer 
questions you may have. 



Representation Project: What is It?

 One of my favourite assessments to 
use for novel studies is a “final 
representation project”. 

 This allows me to see students’ thinking 
as it relates to a variety of aspects of 
the novel we read, while also allowing 
them to choose a representation style 
that works for them

 I’ve used this successfully for novels, as 
well as for A Midsummer Night’s 
Dream, but it could also be used for 
any text really

Students who struggle with written expression find these short explanations 
mostly manageable; however, I also offer the option to record voice memos to 
explain, to discuss with me in a gallery walk, etc. 

Several students have taken me up on this idea. 
This is where student choice really comes in and 
some of the best projects came from this option. 



Representation Project: What Is It? 

This is for Gordon Korman’s novel, Schooled. We focus a lot in this novel on 
how perspective changes how situations are viewed, which is why they need 
to show everything from two perspectives. This requires significant critical 
and creative thinking. 

Similar assignment, but for A Midsummer Night’s Dream to capture 
general understanding of the play’s elements, etc. 



Representation Project: Assessment

The focus is 
always on the 
skill itself, not 
on a specific 
way to 
demonstrate 
that skill



Representation Project: Assessment



Representation Project: Assessment



Representation Project: Assessment



Character Social Media: What Is It?  

 This is a “go to” assessment for getting kids on board by using something the kids are 
familiar with and use on a daily basis. 

 It’s also great for creating short, “sound bite” types of assessments as social media 
necessitates brevity. This is great for teaching kids to be concise and to highlight key 
points. 

 This is helpful too for the kids who struggle with written output because they are just “sound 
bites” and don’t require a lot of writing. 

 I’ve had kids create singular Instagram posts, entire Instagram profiles, a series of Snaps, 
Tweets, you name it. 
 Some students have chosen to use the actual sites and create entire fake profiles online, or I also 

always provide a paper copy for students to use as well.  



Character Social Media: What Is It? 

Students are practicing inferencing, citing evidence, synthesizing, 
and showing comprehension of a text with this summative. They 
are also honing their abilities to communicate clearly and 
concisely, while transforming their thinking in new ways. 



Character Social Media: What Is It? 

This is often a favourite amongst my students who struggle to 
articulate their thinking in writing. Often, those students will do 
the visual component, then have a conversation with me to 
explain their thinking and choices. This allows them to really 
shine. The key is flexibility. What I also like with this 
assignment is that it taps into SEL as students have to take the 
perspective of the character, etc. And it is just as rigorous, if 
not more, than a traditional essay/character paragraph. 



One-Pager: What Is It?  

 One pagers are something you have likely heard of before and I do not take credit for the idea
 They are, however, something that I have used in many ways, and as something that I often use as 

a substitute for an essay, particularly with older students. This came in very handy last year with the 
Quarter system as it was a “one stop shop” assessment that allowed me to assess multiple 
competencies as well as content pieces in one assessment which saved myself and the students 
time. And they enjoyed doing them! 

 You can make these very structured, or much more open ended. They can also be done as 
“choice boards” where students select from a series of different tasks etc. to demonstrate their 
learning. 

 The best part of this is that it all has to fit on ONE page. So again, students are working on 
concision, clarity, etc. (all things we want them to hone their skills in). 

 A word of caution with these: they take more time for students to create than they look like they 
will. Give students several classes to work on them (I learned that the hard way with some very 
stressed out students). 



One-Pager: What Is It?  

 The instructions for a one pager might sound something like this: 
Elements to Include on Your One Pager

o Include the title and author of your book. Try to incorporate this in a creative way. 

o Choose 2 images to incorporate into your one pager. They should reflect a significant aspect of the novel such as a character, the conflict(s), or an 
important setting. Label each of your pictures as to what they are and write a brief explanation underneath as to what they represent/why they are
important (2-4 sentences), incorporating quotes when possible.  

o Create a third image to represent the theme of your novel and write a theme statement underneath (we will go over how to create a theme 
statement in class), then briefly explain (using quotes if possible) how that theme is developed in the book (e.g. discuss a significant event that shows 
that theme). 

o Choose 3 quotes that are significant to the novel in some way. They might be quotes that illustrate something about a character, the theme, the 
conflict, or really illustrate the author’s writing style/figurative language/a symbol, etc. Write out the quote (in quotation marks) with appropriate 
citations, then explain the significance of the quote in a few sentences. 

o Write 2 “big idea” questions that look at “how” or “why” questions about the book. In other words, move beyond just “yes” or “no” simple answers, 
to questions like “How did Melinda’s assault affect her self-esteem” in order to move higher on the rubric. Provide an answer to your question in 2-3 
sentences that uses an integrated and cited quote. 



One-Pager: What Is It?  

 This choice element allows students to demonstrate different skill levels, again…access points for 
everyone. 

o Choice element: For the final element of your one pager, choose one of the following options:

o Timeline: choose 6 significant events from the novel and place them on a timeline that is either linear or follows the plot 
diagram. For each event, write a full sentence describing the event and 2-3 sentences explaining their significance to the 
novel. 

o Figurative Language: Choose 3 good instances of figurative language from the book. Copy out the quote that includes 
the figurative language, identify what type of figurative language it is, and explain it’s meaning or how it adds meaning to 
the novel (in other words, what does the figurative language help you understand, or picture) in one to two sentences. 
Illustrate the example.

o Symbolism: Choose 2 symbols from the novel and illustrate them. Then provide a quote showing the symbol in use and 
explain the significance of the symbol to the novel in 2-4 sentences. 



One-Pager: Sample Rubric

Every student is able 
to get on to the rubric 
with their choice 
element, but different 
levels of skill move 
you further along the 
rubric as it is part of 
a proficiency 
sequence. Analysing 
figurative language is 
a more advanced 
aspect of the skill of 
analyzing the impact 
of literary elements. 



Creative Ways to Persuade

 When teaching students about persuasion, 
rather than a persuasive essay or paragraph, 
try having students shoot a Public Service 
Announcement, or create an advertisement 
using persuasive techniques. A TEDTalk would 
also be a great way to demonstrate these 
skills.
 This directly connects to the competencies of: 

 Use writing and design processes to plan, develop, and 
create engaging and meaningful texts for a variety of 
purposes and audiences

 Persuasive techniques 

 Rhetorical devices

 Assess and refine texts to improve clarity and impact

 This is something my English 10 students have 
done, particularly after we learned the 
importance of Ethos, Pathos, and Logos to 
when trying to persuade someone. 

I verbally told students it could be non-
print as well. Radio or television ads 
would have also been acceptable. 

The fun part of this assignment was 
their product and audience were 
selected at random. So students got 
things like “toothpaste” to “teachers” 
or a “travel mug” to “lawyers”. The 
kids had an absolute blast with this 
and created some great ads that 
showed their learning. 

https://curriculum.gov.bc.ca/curriculum/english-language-arts/10/composition#;
https://curriculum.gov.bc.ca/curriculum/english-language-arts/10/composition#;
https://curriculum.gov.bc.ca/curriculum/english-language-arts/10/spoken-language


Writing Journal: What Is It? 

 Another easy way to give your students choice, and also to honour the different learners 
in your room, is to give choice within their writing.

 One way to do this is with writing journals: 
 Students write weekly (in linear) or twice a week (semester) on a prompt for 10 minutes. The 

focus is on getting ideas down at this stage, not worrying about grammar, etc. Your prompts 
can all be connected to a theme, or they can work on a particular skill across different genres, 
it’s really up to you.

 After several prompts are given, students choose ONE that they like the best to refine through a 
series of writing mini-lessons. 

 Students then hand in the piece of writing that they are the most proud of. 
 A general rubric again is needed for an assessment like this as students might be writing in different 

formats.   



Writing Journal: Sample Prompt Series 



Writing Journal: Sample Prompt Series 



Writing Journal: Sample Prompt Series 



Writing Journal: Sample Prompt Series 



Writing Journal: Criteria for Marking

 Because students were using a variety of 
different formats, the criteria was a little bit more 
loose. 

 However, because we were learning about 
sensory details and incorporating figurative 
language in our writing, everyone needed to 
demonstrate that in some way in their piece. 

 BUT everyone chose the piece/ inspiration that 
worked for them

 Unfortunately, covid hit right as we were about 
to complete this assessment and I did not get to 
see or keep the finished products. But trust me 
when I say the drafts were amazing!



Literature Circle Discussions

 Small group discussions are an excellent way for your students who struggle with written output to show you 
the thinking they are doing about any text. Literature circles can be created for any text set, not just novels. 

 Sometimes, students who struggle with speaking also find their voice in these smaller groups because they 
aren’t in front of the class. The key with these is to emphasize to students that it is the quality of the 
contributions, not the quantity

 I also find it really helpful to co-construct the rubric for discussion activities with your students. This is 
assessment for learning. Give them the competencies and have them discuss and decide what “good” 
looks like. They might surprise you! 

 After students discuss, create a reflection sheet for them to also assess their own learning. What did they do 
well, how did they contribute to the group, what was an important contribution from someone else, etc. This 
holds all parties accountable for being present in the discussion. 

 With senior students, I also don’t prescribe what students should or shouldn’t talk about. I give a general list 
of questions that they can consider (like characterization, word choice, themes, etc.) and tell them to come 
in with a half page of notes about their reading. This allows them to explore the text in a way that’s 
meaningful for them and leads to deeper, more meaningful discussions. 
 For younger students, I would give them slightly more pointed things to consider as a scaffold. 



Literature Circle Discussions

 Examples of prompts for lit circle discussions: 
• Ask questions of the text! Remember, you want to ask “fat” questions that require deeper, more complex levels of thinking, as opposed to “skinny” questions that are simple yes/no answers or 

factual answers that can be easily found in the book/on google. For example, asking “Why does character x get in trouble?” is a skinny question, versus “What do you think motivates character x to 
complete action y that gets them in trouble?” is a fat question. 

• Are there parts of the text that are confusing to you/you don’t understand? These are good things to jot down and then seek the answers out from your peers. Perhaps they interpreted it 
differently or have a knowledge base you don’t that could provide insight. Or, maybe they also are confused and you can work through the confusion together. 

• Make predictions about the text! What do you think might happen in relation to a particular scenario? Put forward your predictions with evidence and ask your peers what they think? 

• Comment on aspects of the author’s writing style that you like/don’t like/find intriguing/think adds to the book.

o Look at things like their word choice (diction), figurative language (similes, metaphors, personification, etc.), imagery, symbolism, sentence structure, choice/style of narration, use of font, 
etc. What moves do you notice the author making? How do these things contribute to the book/story/etc.

• Consider the conflict. What is the conflict in the text? How does it propel the story forward? Is it believable? These are all great things to consider. 

• Consider the themes. What is the author trying to tell us about the human condition? What is the message or takeaway of the section you’re reading or the text as a whole? How is that theme being 
developed? Do you agree/disagree? 

• Consider a character. You could comment on their personality, choices, development, make predictions, their relationship to other characters, etc. 

• Look for connections. Can you connect what is happening to other stories/movies, your own life, or things happening in the world/bigger societal concerns? How does that connection help you to 
understand this text?

• Significant/important quotes/passages. Is there a particular quote/scene/event/passage that stuck out for you? Why did it stick out for you? If it’s a quote, keep a record of the quote in your journal 
and the page number, if it’s a scene/passage, just paraphrase it and give the rough page numbers. 



Literature Circle Discussions: Assessment

This is an example of a co-constructed 
rubric made with Grade 10s. The 
students themselves came up with the 
sub skills for the competencies at the 
top of the page. 

They decided on sharing ideas with the 
group, active listening, ensuring all 
voices are heard, and helping move the 
discussion forward. 

They then articulated what that looked 
like at each proficiency, and noted that 
the skills build, meaning that a 
proficient learner has all the emerging 
qualities as well. 

The rubric itself served as an 
assessment, showing me that they had 
absorbed what we were learning about 
how to communicate effectively. 



R.A.F.T.S. Assignments

 This was introduced to me by a mentor, and I am not sure of the original source to credit. 

 Acronym stands for
 Role

 Audience

 Form

 Topic 

 Strong Verb/Purpose 

 Essentially, you give students one (or more) of the parameters out of the 5 for the assessment, 
but the other components you allow them to choose. 

 Let’s look at an example task for A Midsummer Night’s Dream 



R.A.F.T.S. Assignments

 The choice element allows students to show 
their comprehension of the text and 
understanding of characters, conflict, etc. in 
a way that makes sense for them. 

 Students who struggle with a structured 
paragraph, for example, could use text 
messages to show their thinking. Or students 
who preferred more structured writing, could 
also do that. 

 Because you set some parameters, you can 
also “steer” the students to a certain extent 
and hit off specific competencies 
depending on the pieces you dictate. 



Ultimately, the takeaway is this…

 There are many ways to assess the competencies in English Language Arts and you 
are only limited by your own, and your students’ creativity

 Don’t be afraid to ask them for ideas! I once had a student create a play to 
demonstrate their understanding of a set of competencies in our fairy tale unit and 
their end result blew me away. If the kids have an idea…run with it! 

 Creating more open ended assignments leads to better end products, less need for 
adaptations, and more interesting marking for you. While it’s a bit more work at the 
front end, it saves you at the back end.

 Keep your rubrics more open ended and focus on the competency and proficiency in 
that competency as opposed to the specific task. This is where the proficiency scale is 
very helpful.  



Questions &
Time to Create 

Please feel free to ask me any questions that you may have about the assessments presented, 
etc. I also want to give you some time to think about current units you are teaching and how 
you could incorporate maybe an assessment seen here, or add more choice/creativity to the 
assessments you are already doing. What’s one thing you could change in a current unit? I’m 
happy to answer questions or share ideas for things you are working on 



Thank you for 
your time! 
Twitter: @MissWard19 (I 
often post ideas of things 
that worked well in my 
classroom)

Email: 
kristie_ward@sd42.ca
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